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Beyond the Four Walls of the Classroom: Practices Inspired by the Forest School Methodology/Beyond the Four Walls of the Classroom:
Practices Inspired by the Forest School Methodology
Xototivoe Agpeov / Christina Armaou
"Etog anopoitnorg /Graduation year: 2022
Exnoudevtinog ITgooyohxng Hhniog xou IToudaywyds g pdong/ Kindergarten teacher and outdoor educator.
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egidn

Eyovtag exmaudevtel ot pebodoloyioa twv Xyoreiwv tov Adoouvg, ovalitmoo TEOTOLE Vo
EVOLPXTWOW BAoMES aEYES TG TNV nadnpepvn TEanTHY evdC TUNUATOS VTiwy, avayvwpiloviag
T0U¢ TeELoploove mov Oétouvy o dwbéotpog oyohinodg yEdVOg not 1 TMEQLOPLOUEVY] TEOGRaoY o
PLOLLOLE YWEOULG e TAOLGOL BLOoTOBUAOTY T, ZUOTOC TN EUTTSEVTINYG BPAGNC NTaY 7] HOAALEQYELL
UG OLOLXOTIUNG OYEOYG TV Todtwy pe T1 QLo xat 1 Stepebvror] TOoL TEOTOL HE TOV OTOoLO
TQUNTIHEG EUTVEVOUEVEG IO T1] PLhocopla Twv Xyolelwv Tov AGGOVS LTOEOLY VO EUTAOVLTIOOLY TN
paOnotany) epnetptor.

O oyediaopog exntewvdtay oe OAr 1 SdEuela ¢ GYOMUNG YOEOVIAS ot TeQMUPave TonTIneg
emonéderc oty vraibpta €y tov oyohelov, eredlepo mayVidL e YuowmoLs yYwEous, aflonoinoy
PLoKOY LAV oty tafy, Spdoelg cbvdeong pe 1 @bon, xabwg xour vraibpteg SpaotnEtoTteg
eviaypévec oe empepoug oyedr epyaotag. Ov dpdoel vAomombnuay 1000 xatd 11 Qaoy, Vg
TEOCUQUOYNG 000 AL OTO TEAOG TNG OYOMUNG YOOVIAC, AELTOLEYWVTAHG ol wG Otadaotio
AVAGTOYACUOD Kot AELOAOYNONG.

To anoteléopata avédetéay v afla g pabntoxeviomng pnabrorng, Tov eowteEod KVNTEOL, TG
ehevlepiag emhoyng, g efatopineuong uot TOL EOAOL TOL EXTAUSELTHOL WG OLELXOALYTY] NG
uadnone. IMoapddnha, nopatnendnxe evioyvoy ¢ aVTOVORIAG, TG CLUVEQYXOLAG %ot TG OMOTINYC
avantuéng twy maduwy. Ov petaBorés ot Suvauny g opddag nat oty mopeta udbe modtov
EeywpELoT®  AMOTENEGOY  QPOQIY] Yl CUCTYUATINO  VOGTOYAORO OYETIME WE TOV QOAO TOL
exnadevTnol 6Tov oyedtaopd Twv poldnoumwy epnetptwv. H eumerpior awty) avédetée Ot anodurn uon
UIXOEC METATOTIOELS TEQA AMO To OQLX TNG OXOMUNG TAENG UTOQEOLY Vo SNutovEyNoovy auviineg
OLCLAOTINNG OLUPETOYNG, eunpeplag not uabnong. Tapadinka, evioyvoe TOv TEORANUATIONO MO
OTL, TEW ATOBWOOLUE TIC «SVOKOAED) 7] «TIEOBANUATIUESY CUUTIEQUPOPES OTA TAUOLA, EIVXL ONUAVTIXO
vor avaoToYlOUAOTE HOLTIUG Yot TOV EXTUSELTINO OYESIOUO, TG EMAOYEC pag %ot T0 padnotond
TAXLGLO TOL SLAUOQPWYOLLE.

AgEeig-»detbia: Xyoheio tou Adooug, vraibpta exnaldevor, vmaywyeio, podnroneviowmr uadnon,
obvdeon pe 1 @ho).

Abstract
Having been trained in the Forest School methodology, I sought ways to incorporate its
core principles into the daily practice of a kindergarten classroom, while acknowledging the
constraints of limited school time and restricted access to natural spaces with rich
biodiversity. The purpose of this educational initiative was to foster a meaningful
relationship between children and nature and to explore how practices inspired by the
Forest School philosophy can enrich the learning experience without constituting a full
implementation of the methodology.
The initiative was designed to run throughout the school year and included regular visits to
the school's outdoor classroom, free play in natural spaces, the use of natural materials in
the classroom, nature connection activities, and outdoor activities integrated into projects.
The activities were implemented both during the adaptation period and at the end of the
school year, also serving as a process of reflection and evaluation.
The results highlighted the value of child-centered learning, intrinsic motivation, freedom
of choice, individualization, and the teachet's role as a learning facilitator. They also showed
increased autonomy, collaboration, and holistic development among the children. The
changes observed in the group dynamics and in each child's development became an
opportunity for systematic reflection on the teachert's role in designing learning experiences.
This experience highlighted that even small shifts beyond the classtoom walls can create
conditions for meaningful participation, well-being, and learning. At the same time, it
strengthened my reflection that, before attributing "challenging" or "problematic"
behaviours solely to children, it is important to critically reflect on the educational design,
our choices, and the learning environment we create.
Keywords: Forest School, outdoor education, kindergarten, child-centered learning, nature
connection.
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"Etog amogoitnong/ Graduation year: 2006
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IMegidndn

OewpEnTnd TAXICLO TN ELONYNONS

To oyohelor TOL BROOVG ATOTENOLY L EVIAAAXTINT| LOQYT] EXTIOULDELOYG TTOL TEOEEYETAL AT TG ZHoVSVPnég
ywoeg xor tar tedevtaiar 30-40 ypodvier cuvavtdtor pe SlapOETIHEG HOEWES O TOMES YwEES. L20TOCO, %Ok
otovyela anoTeloLY, 1 uadro o8 PUOLXOLS YWEOLGS, XATE TEOTIUYCY| Ot SAUOUA OUOCLOTIUUTY, YWELS TUTLXE
VAV TING TEOYQAUUATA, OOV TOY TEWTELOVTA SLBaxTIHG POLO Sradpoapatilet 7 IS 7] Yooy.

2xomdg ™G Lo yNoNg

2nomOC NG ELOTYNONG EVXL VX TOOVOIAOTEL 1] EPREPOYY TS TALSAYWYHYS TwV OYOAElwY TOL SXOOLE 08 Eva
dnpdoto ednvind ynmaywyesio ™me B ABNvag. Zuyxexpueva, va toepovotaotel 1 opade vraibotag exnaidevorg
«Drowtegy, 1 omoin AeLTOLEYEL 0TO TAXIOLO TV TUSAYWYH®Y OWIAwY, atd 10 oyoixd étog 2021-2022; 610 1°
[Metpapotind Nnmoaywysio Xalavdgiov.

MebBodoroyia

2y napovoa etoNynor Ou mapovotaotel 1 pebodoloyia Twy oyoAeiwy Tov ddoouvg, Onwg axolovleitar otV
Meyain Bpetavia, nou 1 egoppoyyn avtyg )¢ pebodoroyiag oty opada «DAvwteoy.

H nodoywymn twv oyoleiwv tou Sacovg anolovbel ¢é Baowég pebodoroyinés apyéc mov ouvviotoLy T
prhooogio ¢ (ethos):1. To oyolelo tov 8dooug eivar pua parEdyEovy Stadiuacta e GLYVES KoL GUOTNUATIES
ouvavTHoelg oe Tomwd Quotnd meEBailov. O oyedlopog, 1 AVATEOCKQUOYY, 1] TXQAUTYOYOY XL O
avaoToY oo amotehoby Sopnd otoryeio e puebodov, 2. Aapfaver ywoo oe (Baod) guowd meptBdAlov
TEOXELPEVOL VX LTOGTNEIEEL T7] GOVOECY] AVEXPESH OTO QYUOIMO XOCUO Xl 6Tov pabnty, 3. Xtoyedet otny
npowbnon g olotng avdmtuéng Olwv dowv cuvppetéyovy oe avtd, 4. Ilpoopéper ™ SuvatdOTTA GTOLG
pabntéc vo avadapBdvouy plona mou eivar avamtulond UXTEAANAG nat w@eMpa, 5. YAomoteltar amd
motonompévoug mandaywyods (Forest School Leaders) mov Swxpxdg avantdocovtor emoyyehpatiud, O.
Xopnotponotodvtat tardoxevtowmes Sidantineg uebodol pe 1o maywid won ™V emAopsj vow nuELXYOLY.
ZUUTEQAOUATA

To cvpmepdopata amd v AettovEyia ¢ opddag «PAvwmTeey eivol eUTElPME %ot TOLOTHG. LTnetlovial 010
NUEQOAOYIO TNG TUSAYWYOD, OTNY AvVXTOOPOSOTNGY] TWV TSIV MXL TWY YOVI®V, G EQWTNIXTOAOYIX TOV
S0y not GLINTYOELG TOL EYIVOLY UE TOVG YOVELG, GTY YeviuT| enidEAUCY TOL 1] OASH EYEL GTO VT YWYELO.

To cvpmepdopoto and 17 Aertovpyia g opddug «DAbTee) wE TEOS TNV AVATTLEN TV TALSLOY CULPWVOLY UE
™ BiBhoypayia, 6mov vTOGTNEILETAL OTL 1] CUUPETOYY] TwWY TALSLWY GTO GYOAEIO TOL S&oOLG eyl avaTTLELOMA
0pELY] o8 OAOLG TOLG TOMELG TNG avATTLENG Mt TEOWDEL TNV OMATIY avdTTLEY TOVG.

To cvpmepdopata amd ™ Aettovpyia ¢ opadug «Pluwteey wg mEog 10 oyokelo deiyvouvv ot Bondnoe oto
AVOLYPX TOL VT YWYELOL GTY) YELTOVIA uat oTNy LloBeTan ouvolind and 10 Ymaywyeio ¢ uebodoloyiag g
vraifolag exnaidevong.

AéEerg-nherbia: Xyohelo tov ddcoug, Ynaibpota exnaidevor, whon we ddorarog

Abstract
Theoretical Framework
Forest Schools constitute an alternative educational approach that originated in the Scandinavian countries and, over
the past 30—40 years, has been adopted in various forms across many countries. Despite their different
implementations, they share several core characteristics: learning takes place in natural settings, preferably forest
ecosystems, without formal curricula, with nature itself serving as the primary educator.
Purpose of the Presentation
The purpose of this presentation is to describe the implementation of the Forest School pedagogical approach in a
public Greek kindergarten in the Second Directorate of Primary Education of Athens. Specifically, it presents the
outdoor education group Fliotes, which has operated as patt of the school's extracurricular pedagogical clubs since the
2021-2022 school year at the 1st Experimental Kindergarten of Chalandri.
Methodology
This presentation outlines the Forest School methodology as it is implemented in the United Kingdom and describes its
application within the Fliotes group.
The Forest School approach is founded on six core methodological principles that define its ethos:
Forest School is a long-term educational process involving frequent and regular sessions in a local natural environment.
Planning, adaptation, observation, and reflection are integral components of the methodology.
It takes place in a (forest) natural environment in order to foster the connection between learners and the natural world.
It aims to promote the holistic development of all participants.
It provides learners with opportunities to take developmentally appropriate and beneficial risks.
It is delivered by qualified Forest School Leaders who engage in continuous professional development.
It employs child-centered pedagogical approaches in which play and learner choice are central.
Conclusions
The conclusions drawn from the operation of the Fliotes group are empirical and qualitative. They are based on the
educator's reflective journal, feedback from the children and their parents, questionnaires and discussions with parents,
and the overall impact of the group on the kindergarten community.
The findings regarding children's development are consistent with the existing literature, which suggests that
participation in Forest School offers developmental benefits across all domains of child development and promotes
children's holistic growth.
The findings concerning the kindetgarten indicate that the Fliotes group contributed to strengthening the kindergarten's
connection with the local community and supported the broader adoption of outdoor education methodologies
throughout the school.
Keywords: Forest School, Outdoor Education, Nature as Teacher
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Action research in co-teaching: creating a relaxation corner according to sensory integration and new technologies in the context of promoting inclusive education

Xovoawyn Kanatoodhe /Chrisavgi Kapatsoulia, Nymaywyog- Kindergarten Teacher
"Etog amoypoitnong/ Graduation year: 2005
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Nymywyos/ Poyoroyos- Kindergarten Teacher/ Psychologist

&

'Etog amogoitnong/ Graduation year: 2013

ITepiindn
Baowr npobndbeorn g eviadanic exnaidevong eivar 1 drpoveyla poldnotonwy meptBaiioviwy mou
EUTVEOVTOL GO T7] BLopORETIHOTN T Twv PordnTav/TEUDY %ot TEOGYOLY TNV LEOTLUY] GLILUETOY] TOLG 0T
ookt Lwn. Q¢ ex ToLToL, 1] cuvSLtBaonahior HeTad Yevinyg uot etdUNG TUSUYWYOL, 08 GUVSLAOUO pE
™y a€lomoinon aEywv ¢ aclNTElmnne OAOUAEWOYC ol Twy Yrplanmy TEXVOAOYLKY, SLVOTaL Vo
LTOOTYEIEEL TNV AVETTLEY] CUTEQIANTITIXMVY TIEAXTIUWV GTYY TOOGYOMNY| EXTIALOEVOT].
2%omOC NG THEOLONG EQELVAG OPAOMG NTAV 1] OlEEELYNOY TOL TEOTOL HE TOV OTOLO &V
nolvancOnmoetond meptBariov avtopedlutong, 1o omoio cuvdapopywinure xar viomowOnxe péow
nEoxTney oLVSdaouaag, uroel vo vrooteiéel T cupmeQIMTTLNY CURRETOYN TV podnTev/ eV
o8 Lot VOpOLoYevY] T8 mpooyolnng exmaidevornc. To Paotnd epeuvynTnd QWINPT XPOEOLOAY: )
™ ovpPoln g TeEEpPaong ot ouvepyaoin petafd yeviung xat etduyg mondaywyo, B) v avdmtuén
defrottwv awtopEeLipong Twv pabntav/Toiey, y) ™ Stoyelpon xor Exppacy cuvauchnpdtey ard oo
To eTAEXOpEVY PEAN TG exmoundevtinng xowdtnrag, ®olmg xow 8) v epmhony) Twv paldntodv/ oty ot
padnorony Srodimasio.
H épevva vhomonue o dnpodoto Nrnmoaywysio now axolodlnoe ™ onepoetd? pebodoloyia g
gpevvag Spaone. 210 Seiypa ovppeteiyoay 21 ynma, ex twv omoiwv Téooepa madld HE voTYEio
(Artapary?) Avtiotinod Daopotog, eyuspolnt TeEaAvcy nal vdporepaiin) xat toio mouudd Pous. H
napepuPBoo Sinoxeoe TEelg Uvveg mepimov xat meptehdpuPoave Téooeplg emavaoyedlaopods- otadpoig
SpaotEOTNTwV («AxoDwY, «Avarvéwy, «Anpovgyey, «Expoalopam). T ) cudhoyy twv dedopévewv
yonotponomBnuay Nutdopnueveg ouveviedéelg pe To TSI TELY UOL KETE TNV TXEEUBaon, NheQoloyL
OVUCTOYUOUOD  Twv  exmandevTinwy ot ¥Asldo  mopatnonone. H  avdivon twv  Sedopévewv
npaypatononinue pe Oepatiny) avalvo.
2ovomTing, T evpnpata avédetfav OTL 1 molvalcONTElan] YWk ASTOLEYNOE WG LTOGTYEILTING
epyoreio g ovvddaonahiag, cuveBale oty aALTEEY Slayelptor ™G TaENG, evioyvoe CNUAVTING TNV
avtoEELOLoY Ko 1 cuvatoOnpaTn EnpEaoT] TwY TALSIOV, eV THEUAANAX XVENCE TV GLUHUETOYT] UOL
NV edmhonn Toug oTlg pabdnotoanég Spaotretotntec. Ta anotedéopato vTOYEAUKILOLY T7] Suvauiny] Twy
nolvatcnrotoanwv xat Ynelaxd vrootnEopevwy TeRtBUAROVTOVY wabnong we péowv mpowbnong g
evtaflomng exnaidevong 6To ymaywyelo.
AgEeig-nherdia: Evtaky, ouvdidaonohio, awolnmotony ohorinpwor, TTIE

Email: vickysiam04@gmail.com

Abstract

A fundamental prerequisite of inclusive education is the creation of learning environments that embrace
student diversity and promote equitable participation in school life. In this context, co-teaching between a
general education teacher and a special education teacher, combined with the use of sensory integration
principles and digital technologies, can support the development of inclusive practices in early childhood
education.

The purpose of this action research study was to investigate how a multisensory self-regulation
environment, co-designed and implemented through co-teaching practices, can support the inclusive
participation of students in a heterogeneous preschool classroom. The main research questions focused
on: (a) the contribution of the intervention to the collaboration between the general and special education
teacher, (b) the development of students’ self-regulation skills, (c) the management and expression of
emotions among all members of the educational community, and (d) students’ engagement in the learning
process.

The study was conducted in a public kindergarten and followed the cyclical methodology of action
research. The sample consisted of 21 preschool children, including four children with disabilities (Autism
Spectrum Disorder, cerebral palsy, and hydrocephalus) and three children of Roma background. The
intervention lasted approximately three months and included four iterative activity stations (“Listen”,
“Breathe”, “Create”, and “Express”). Data were collected through semi-structured interviews with the
children before and after the intervention, teachers’ reflective journals, and an observation checklist. Data
were analyzed using thematic analysis.

Opverall, the findings indicated that the multisensory corner functioned as a supportive tool for co-
teaching, contributed to more effective classroom management, significantly enhanced children’s self-
regulation and emotional expression, and increased their participation and engagement in learning
activities. The results highlight the potential of multisensory and digitally supported learning
environments as means of promoting inclusive education in kindergarten settings.

Keywords: inclusive education, co-teaching, sensory integration, ICT.
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Comparative research into the educational response to the crisis of 2015 by Greece — Italy — Germany — Sweden
ZréMa Katoupdn/ Stella Katsardi
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"Etog anogoitnong/ Graduation year: 2019
Email: katsardi.stella@gmail.com

Megign

H moapovoa gpesvvar e€etalel g enmoudeuTineég avTamonpIoeS Tecoapwy eupwnaixey ywenv (EAladoa,
Ttohio, Teppavia, Xoundic) oty mpooyguyny xpion tov 2015 péoo amd 10 Yaopo TOL EEELYNTLHOL
nedlov g ovyxELTnng exmandevTnyg ToMTnc. L2¢ Oewenund vrndBabpo yonoiponoteitar 10 Sebveg
7ot eLEWTAINO VORODETING TAXICIO GYETMG PE TVV LTOYEEWTINY] EUTAIOELGY] OVNAINWY, TEOEQRYOUEVOL
amo ywees entog ¢ BEE. Meketdtor emiong 71 anOpanQLYGY] TwV TOMIIMGOV TEOTEQXLOTITWY ATO TNV
avbowmotu] Stxyelptor oty aopdAeta GLVOPWY, ETYEEALOVTHG AUEC TIG XTOPUOELS TWY XOXATWY- UEAWY
OYETMA PE TIG EUTAULSELTINEG TOATINEG EVTAENG. 2UOTOG TNG EPELVAG elvat 7] Slepebvyon %at GLYXELGY| TwV
EXTIULSELTIUWY ATOPACEWY TWY ETUAEYUEVWY YWOWY GTO EVEDTEQO TAXICLO TWY EXTTALOELTIMAY OSMYLOV TNG
Evpwnoinnc 'Evwore. Ta xboa epwtipate 6TeQovIaL ydEw oamd Ty THQOLCLAGY] TWV EXTOISEVTIHWY
TOMTIXOV ATOPACEWY, TOL eANONoay excivy v mepiodo and T xVBEEVYOELG TWY ETUAEYUEVLY YWOKY,
TOLG AOYOLE oL TG OdMyNoaY o8 avTEG %ot Tov Pabpd Tov cvupwvodoay pe Ti¢ Teotdoetg ™¢ EE. Ta
™V épeuva yonoponombnue cuyrELTny] toTopWw] avdAuoy mov eotdlet oty avtifeon mhatciwv.
IMooypatonomnOnue eounVeLTINY] ®VIALGY] TOL TEQLEXOUEVOL OELTEQOYEVMY TNYWV UKL OCLYUQLTIXT
o€LOAOYN O] TwY TOMTIMGY anoYdoewy xalde YwEAS oe oYgon pe TI¢ evpwnainég odnyies. Ta spevvrTing
epyoheia TepthopkBavouy avaonomnor BLBitoypapiag, vouobeTinmy uetpnévewy, ®uBeoVNTIHGY EYYOIPLY UL
Stebvarv epevvav. Ot yopeg mov emhéyOnmray yro ™ avdivon yweilovtat oe 8V0 opddeg: YwEES etoOS0L
(EXada no Itokior) no ywpeg telnod mpooptopolb ('eppavio now Zovndia). H épevva avty poavepmvet
T KEEINY] EVOWPATWOY Twv xatebbuvtnotwy odnytev ¢ Evpwnainyng Evwong, anopedyovtag v mAnem
EXTIULSELTINT] EVOWUATWOY] TOLG. LVYUEXQOLPEV, 7] 2oundio THEOLOLUCE MO GUVTOVIGHUEVY] TEOGEYYLOY
NUALTTOVTAG TG TepLocoTepeg amo Tig mpotdoelg ¢ EE. H T'eppavia meptopiotne nvplwg ot
xonpatodotnon uwt npowbnon g yAwoowmng pdbnone. H Elidda, Snpiovpynoe véeg exmandevtinég
dopeg, evw 1 Itadioe EhaBe tg Aryotepeg Spdoetg. Kown aduvapla dlwy Twv %pothv anotélece )
AVETILONNG HATAOTLOY TwV eUTALSELTIMOY. Ot ATOPAOELS EMNEEATTNHAY XTO HOLVWVIXO-OLLOVOUIXODG Kol
TOMTIXOLG AOYoLg Tov oyetilovtal pe v xdbe ywoo uabog xot TV TEQLOPIoUEVY] SECUELTHT| LoD TNG
EE 6c0v agopd Vv epaopoy Twv eXTaSEuTiNGY TOOTAOEWY GT LAY TNG.

AgEeig-nherdra: TTpoopuyse, nplon tov 2015, exnotdevtiny] TOMTINY], CLUYHQELTINY] AVEAVOY), ELEWTOIXY
TOMTINY)

Abstract

This study examines the educational responses of four European countries (Greece, Italy,
Germany, Sweden) to the 2015 refugee crisis through the lens of the comparative educational
policy research field. The theoretical foundation draws on the international and European
legislation regarding the mechanisms of compulsory education for underage non-EU
nationals. Special attention is drawn at the shift from a humanitarian management of the crisis
to the extensive investment for border security; a factor that influenced the decision-making
of the Member States concerning the educational integration policies. The purpose of the
study focuses on investigating the educational decisions of the selected countries’
governments. The main questions addressed are the educational political decisions taken
during the crisis of 2015 by these governments, the reasons that led to them and the extent to
which they aligned with the EU's educational guidelines during that period. Comparative
historical analysis was used in this study, specifically focusing on the contrasts of frameworks.
An interpretive content analysis of secondary resources was conducted alongside a
comparative evaluation of each country’s policy decisions in relation to European guidelines.
The research tools include bibliography, legislative texts, governmental documents, and
international studies. The selection of countries can be divided into two groups, the entrance
countries (Greece and Italy) and destination countries (Germany and Sweden). This study
reveals that the four countries only partially incorporated the educational guidelines provided
by the EU into their educational policies. Sweden followed a more holistic and coordinated
approach that covered most of the EU’s suggestions. Germany focused primarily on funding
and legitimising the preparatory classes and language learning opportunities. Greece created
new educational structures and offered more opportunities for integration, while Italy took the
fewest actions. A common weakness across all countries was the inadequate training of
teachers. The decisions were influenced by socioeconomic and political reasons specific to
each country and the limited binding power of the EU’ educational guidelines over its
member states.

Keywords: Refugee crisis of 2015, educational policy, comparative analysis, European politics
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ITegidndn

2oppwve pe ™ oyetnn BtpAtoyoapla 1 oyéon tou exnatdevtinod pe Toug polntég tov,
amoTeAel  Evav  UPIOLUO  oVUTTUELMO  TEAYOVTX TOL WUTOQEEL VX EMVQEXOEL TV
ovvatoOnpoatiny, nowvwviny uor axadnpoaixr touvg moeela. Ilpowtov, n oyéon avt
ennEedleTal AmO TNV UOWVWVIXT], TOMTICUIXY] XAl TXENT] ATOOTAGY] TOL LTAQYEL UVAUECH
01OV exTotSELTINO Kol ToLg UabNTES TOL, 1 OTolK YiveTal OEATY| HECH ATO To ASHTING UL
U1 AExTa oTolyEla TG emmovwviag Toug. Aedtepoy, Bdoet ¢ Oewpiog Asopod ToUL
John Bowlby (1969), emnoedletoar and tov Babpd mov pabniég not exmoudevtinol
EUTLOTEDOVTAL TOV EXVLTO %ot TO TEPLBAAAOV Toug (TOTTOG deapob), yeyovog mov xabopilet
TOV TEOTO TOL ETUXOWWVOLY xat oyeTilovtar peta€d toug. And 11 pepd twv podntmy,
PaLVETOL TWG UL XCPAANG OYECY TEOOUOMNGYG e TOLG PAGIUOLS POOVTIOTEG TEOGYEQEL
o «aopady) ooy, ano v onolo Tor Totdtd UmoEoLY v e€gpeuvolLy To véo TePLBaAAOV
TOL GYOAElOL ML VO AVATITOGGOLY GYECELG EUTLGTOCDLVYG UE TOLG EXTIALOELTINODG KAl TOLG
OLYOUNAMHOLE TOLG. ATIO TN HEQLE TWV EXTAULSELTIXGOY, 7] Oswpla Asopod eotdlet oTov
TOOTO TOL TA ATOUIXA TOLG YAQAUTNELOTING, OTWG 7] cuvotcOnuatiny eyybtnto xow 7
AVTATIONQLOLUOTNTA OTIC AVAYXES TWV Todlwy, O avTIOIHGTONY] UE TY] GLYXEOLOY|, 7]
ouvatoOnpotiny anepmAony] xot 10 dyyYoC, eMNEEALOLY TNV TOLOTNTA TYG OYECTG TOULG.
Katadnyovtag, 1 noouxn oyéon afioroyeitar wg Oepédto nor mpobmobeon yio v
VAT TLEY] EXTTAUSELTIXWY TEAKTIXWY Ye VONUa Y Toug pabnteg. o v evioyvon awtng
™G OYEONG, 1] TEOCYATY] EQELYA TOOTELVEL T1] GTOYELIEV?] ETLUOQPWEY] TWY EXTALOELTINWY,
TNV EVIOYVGY] TWY TEOTTLYLAU®Y TOLG TEOYQAUMUATWY TEOG aLTNY TNV xateLOuve), aAla
not pebodoloyma epyakeion OTWG Y €peuva SpANG nat Tov xabNpeEVO AVAGTOYACUO
TOVW OTIC TEAKTIXEG TOUG.
AéEeig-udetbia:  Xycom
Ocewpla Aeopod

enxnatdeuTHoL  UabNTY,  HOWWVIXOTOMTIGUINOL  TUEAYOVTES,

Abstract
According to the relevant body of scholarly work, the teacher - student relationship
constitutes a critical developmental factor that can influence students’ emotional,
social, and academic trajectories. First, this relationship is shaped by the social,
cultural, and class-based distance between educators and their students, which
becomes evident through both verbal their
communication. Secondly, taking into consideration the Attachment Theory
developed by John Bowlby (1969), this relationship is influenced by the extent to
which both students and educators trust themselves and their environment (i.e.,

and nonverbal aspects of

their attachment style), a factor that determines how they communicate and relate to
one another. From the students’ perspective, a secure attachment relationship with
primary caregivers provides a “secure base” from which children can explore the
new school environment and develop trusting relationships with teachers and peers.
From the teachers’ perspective, Attachment Theory emphasizes the role of
individual characteristics, such as emotional closeness and responsiveness to
children’s needs, in contrast to conflict, emotional disengagement, and anxiety, in
shaping the quality of teacher—student relationships. Thus, the quality of the
teacher—student relationship is regarded as a fundamental prerequisite for the
development and implementation of meaningful educational practices. To
strengthen this relationship, recent research recommends targeted professional
development for educators, the enhancement of undergraduate teacher education
programs in this direction, and the use of methodological approaches such as action
research and systematic daily reflection on educational practices.

Keywords: Teacher — child relationship, sociocultural factors, Attachment Theory
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Cultivating Empathy in Early Childhood: Designing and Implementing Pedagogical Activities in an Early Childhood Education and Care Setting
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egiym
H evouvaiobnon amnoteket Bepehwdn  rowvwvinoovvarcnpatiny de€omta, 7 omnolx
ouvdeetal pe TNV avAmTLEY TNG OULVEQYAOLNG, TVG TEOXOWWVIXNG OCULUTEQUPOQLS, TG
ovvaanpatiung awtoeEvButoNg not g dnutoveylag Betiwy Stampocwninwy oyéoewy NON
and 1o mewta yeovia g {wie. H Sebvig Bifiioypapia avadetnvder 0Tt 1 mowipn modiny
NAnla amotelel npiotpn avantuéloany] Teplodo y Ty xaAlépyeta ¢ evavvaictnong, eve o
noudindg otabpog ovviota éva tdaitepa mEOGYopo meptBariov, nabwg ot xabnueptvég
OANAETIOQAOELG e GLVOUNALIXOLG Yot Tt daywyoLS SnptovEyoLY avbevTinég evuatleg Lo
OVALYVOQLOY), UXTAVONOT] %ot Sl elpLon] cuvotatnpdtwy.
2MOTOC NG TOXEOLOAC EXTUUOELTUNG OEACNG NTAY O OYESUOUOC UAL 1] EQUOMOYY| EVOS
TEOYQAUUXTOC BLORATIH®Y SEAGTYOLOTNTWY e GTOYO TNV eViayuor g evavvaictnang, g
VAYVOELONG Mot EnPeacng cuvatoBnpdtwy, g cvvepyaoiag xat g Betinng xowwvinng
oaAMNAeTiSENUOYG TUSLOV TEOGYOMMYG NAKLAG.
O oyedlaopog 10v TEOYEAUUXTOC Baclotne OTIC XEYES TG HOLVWVIXOGLVALGONUATINYC
nabnone now mephapPove agnynoels moadmng Aoyoteyviag, Toyvidt QOAwWY, EMAOTIMES
ONULOVEYIES, HOLOUOUIVNTINES OQUOTNELOTNTEG, UXETES ouvotcHnudTtey ot PBrwpatinég
ov{nmoelg yoow and xabnpepvéc xowvwvinég xataotacele. Ot dpdoelg opyavwbnuay pe
EULPAOY] OTY] GLUMUETOYY), TV OLVEQYXOLX, TOV AVXOTOYXAGUO ML TNV EVEQYO EUTAONY] TWV
ToUSLOV.
H epappoyn tov npoypappatog avedetée av€npévy) ttavoTnTo Twv Totdtey var avoryvweilovy
ueyaAdteen  mpobuuio
odAnroBonbetag, nabwg nat cuyVOTEEY EXONAWGY] TEOUOLYWVIHWY GLUTEQLPOPRV HATH TG

nat Vo AexTomooLy  ouvotcHnpoto, ovvepyoolag ot
nabnpeovég adniemidpacete. H epmetpla g Spdone vmootmpeilet OTL 7] GLOTHUXTINN
EVOLUATOOY BlwpoTit®y Tondoywymeny TEaxTuwy oty nabnuepvotmta tov moudinod
otabpod pmopel va cvpfalert ovolxoTa oty avamtuén g evovvaiotnong xar oy
SLpoOEYwor  evog  ouvatolnuating  aopaAoLS Mot GUUTEQIAMNTTIHOL  pobnotanod
neptBaArovTog.

AgEeig-»hetbra: TEWLUY

notvwviroouvatenpatiny avamtuéy, Brwpatinés Spaoetc.

evouvaictnon, noudwmy  nile,  moudwog  otabuog,

Abstract
Empathy is a fundamental social-emotional competence that is closely associated with the
development of cooperation, prosocial behaviour, emotional self-regulation, and positive
interpersonal relationships from the earliest years of life. International research highlights
early childhood as a critical developmental period for fostering empathy, while Early
Childhood Education and Care settings provide particulatly favourable contexts for its
development, as everyday interactions with peers and educators create authentic
opportunities for recognising, understanding, and managing emotions.
The aim of this educational intervention was to design and implement a programme of
experiential pedagogical activities to promote empathy, emotional awareness and expression,
cooperation, and positive social interaction among young children attending an Early
Childhood Education and Care setting.
The programme was designed in accordance with the principles of Social and Emotional
Learning and incorporated children's literature, role-playing, creative arts activities, music
and movement, emotion cards, and experiential discussions based on everyday social
situations. The activities emphasised active participation, collaboration, reflection, and
meaningful engagement of children throughout the learning process.
The implementation of the programme demonstrated improvements in children's ability to
recognise and verbalise emotions, increased willingness to cooperate and help peers, and
more frequent displays of prosocial behaviours during everyday interactions. The findings
suggest that the systematic integration of experiential pedagogical practices into the daily
routine of Early Childhood Education and Care settings can make a meaningful
contribution to the development of empathy while fostering emotionally safe, supportive,
and inclusive learning environments.
Keywords: empathy; early childhood; Early Childhood Education and Care; social-
emotional development; experiential learning.
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ITepiddn

2V onpepvy] emoyn et mapatnenbel ab€nor Tov evlapEQOVTOG Yot TNV CNUAGLA TNG
Nyeotag oty exnaidevor. H mapodoo mototiny épevvar éyet otoy0 var Stepevvijoet TG
anodelc now  Tg epmepieg twv  Ilpoiotapévev  exmadevtivwv uot  Twv  Eidwwy
EXTAULSELTIHWY TWY TUNURTWY EVTaEng avopopwa pe Tov EOAO Twv Ilpoioctapévewy
EXTUSELTIWY OTO TAXUICLO AELTOLEYING TV TUNRATWV evialne oty TEOCYOMUY
exnaidevorn. Mebodohoyind, y 1 cvdhoyy Sedopévwy mpaypatomobnuay 8 nut-
Sounpéveg ouvevTedEelg xat Ta ELEYHATA TaEovatalovtal 1ot avaibovial pe v pebodo
TG TOLOTUNG AVEALGTC TEQLEYOMUEVOL. 2TY) EQELVY GUUUETELYXV TECOEQLS TEOLOTAPEVES
Ty Yol xat Tecoeptg etdwmeg natdaywyol tunpdtwy évtaéne. O Beopinodg polog touv
NYETY/ TEOIGTAUEVOL OE OYE0Y UE TO TN EVTNENG %ol Ol MEUYUATMOES TOL OTO
VTV YELO avaALOVTAL Pe BAon TIG avTIAPELS TwY eXTotSELTIX®Y Ytor TNV MYECLa Kot TNV
evtallony) exnaidevon. Edwmotepa, Stepeuvmvtar oTotyeio yio 1oV T0OTO e TOV OToLov
TEOCAUBAvoLY Ot exmotdevTinol v cuvoluy] avadtdEbEwWe TG AEYLTEXTOVINNG TOL
O)YOAElOL AVALPOEIME PE TNV UXTAVOUTY] TNG Nyeotog Yoo v emitevén g eviadlamnng
exnaidevone. Ta PBoowd anoteréopota ¢ €peuvag Selyvouy OTL dev LTNEETELTAL O
eviaflonog TEOCUVATOMGPOS ATO TOV TEOTO dounong tou Oeopinod pdlov tov NyeT).
Anopa, ot tpoimobéoelg TEayUdTwoNg evog cuveEYXTIXOL ot evTaklanod POAOL SelyvoLy
vao oyetilovtoar pe g avudnderc ytox ™V Myeola, ™V avamnela xat ™V evtaélouy)
enTalSEVOY), OL OTOIEG YAUIVETAL VO SLXULOQPOVOVTOL ATIO TNV EXTAIOEVEY] ML TIC EPUTELQIES
TWY EXTIULOELTIMOV WG ETALYYEAULXTIOV.

AgEeig-»hetdia: nyeoto,
Srevbidvtpteg/ npototapeveg exmondeutinol, eviaiont] exnaldevor), anddelg exnaldenTiney

2y oMMN NOTOVEUTUEVT]/ GLVEQYLTINY

nyeota,

Abstract

Nowadays, there has been a great interest in the importance of the role of leadership in
education. The present qualitative research aims to explore the views and experiences of the
Head Teachers and the Special Education Teachers of the special needs units regarding the role
of the Head Teachers in the frame of work of the special needs unit in preschool education. As
far as methodology, for the data selection, 8 semi-structured interviews were conducted and the
findings are presented and analyzed with the method of qualitative content analysis. In this
survey four kindergarden headteachers and four special education teachers participated. The
institutional role of the leader / supervisor in relation to the special needs unit and his / her
achievements in the kindergarten school are analyzed on the basis of the teachers' perceptions of
leadership and inclusive education. More specifically, findings are explored on how teachers
perceive the general restructuring of the school architecture regarding the distribution of
leadership to achieve inclusive education. The main results of the research show that the inclusive
direction is not supported by the practices of the institutional role of the leader. Moreover, the
conditions of following and applying a collaborative and inclusive role seem to be related to the
perceptions of leadership, disability and inclusive education, which seem to be shaped from the
training and the experiences of teachers as professionals.

Keywords: school leadership, distributed/collaborative leadership, headteachers/supervisors,
inclusive education, teachers’ views
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egigm

To nawyvidt Tepuheiet ohouANEWTXG T {w?) TV TSIV 1ot ElVaL AVATOGTINGTO XOUUATL TG
povutivag ot adny Ninia. H onovdaio cuvetopopd tov, ya pio vyt avantuélany) nogeio
UEYOL TNV evnAiwon, éyet toviotel and Oswpninovg onwg o L.S. Vygotsky xat o Jean
Piaget o éyer mpooeyyotel and ™ Wuyavadvtiny Oswolia, pe exmpdowno tov Freud.
[Towyvidt xon uabnomn apevdg GLUTOEELOVTAL, APETEQOL TO TALYVIOL ATO LOVO TOL TEOGYEQEL
not Stdaoxnet 6e€loTTEg amaEalTnTEG Yo 1) Lw?]. XnOTOG TG EQELVAG ElvaL VX SIEQELYY|OEL MaL
Vo avaAboel, pecw TG BIBALOYQXQIMNG avaorOTNGNG, T OYEAY TOL TAYVIOIOL GTNY
OAOTIAELEY] LYElX TSIV TOL AVNUOLY NAKLAUK OTNY TEOCYOANY %ot ool nhuio. Ta
eeLVNTING  coYaAsla amoTédecay ot PBdoeg Sedopévwy omwg 10 «Google Scholam,
«Pubmed», «Wiley online library», «ScienceDirecty, «APA PsycNet» xalwg ot totocerideg
pe moudaywyd mepteyouevo (upbility.gr). H eldnvirn Bihoyoopioc afiomombnue yio g
Ocwpieg Yopw amo 10 maryvidt. Ta anotedéopata xatnyopromomOnuay pe Bepatind d€ova
) ovpBoAr Tov maryvidtoL oe xabe Topéa TG GLVOMUTS PUYOCWUATINYG LYElaG OTWS elva, 1)
ovpBol oto cvvousHnpaTind %OCPO TV TUSWY, GTNY XOWWVINY XVATTTLEY TOVG, OTY
Yooty not vonuny e€eMén (ovpmepthapBavopévou touv iStov touv Aeéhoyiov) rat oY
OWUOTINY LYelx. XounepAngbnray épevveg mov aoyorodvTay pe edinég ouviureg Onwe: T0
Ty vidL oe moudtd pe cofapd VOopaTa, Taryvidl O TEQLOELOTING TAXLGLY, TSI YUUNANG
OLXOVOUINYG SLXCTOWUATWONG %Al O POAOG TOL Ty VLSLoL, maryvidt o171 pvon. To xpttnete
eMAELLOTNTAC TWY EQELVWY NTAV 7] XYYAMN 7] 7] EAANVIUY] YAWOO, YWEIS TEQLOPIGUOLE WG
TEOG TO €l60¢ TwV eEeLVLY, pe mAnbuoulany opada o TUdId TEOGYOMUNG UXL GYOANNG
Nnlag yweic vo 1ebel 0 TEPLOPIGUOC TG YEWYEXPIMYG EVIOTIONG TOLG. XOUPWVE HUE T
evonpata ¢ PBrpMoyoapung avaonomnong, damotwdnue 0Tt o Toryvidt emPBaiietor vor
LTEEYEL OTNY nxONueEvOT T TV ToUdtwy OtOTL T OYEA] TOL XXADTTOLY OAEC TG
npoavaepbevieg mhevpég avamtuéng, amotelwviag évayv toyvEeod Betnd mapdyovia oTNV
ELOTY AVATTLEY] TV AVNALXWY.

AgEeig-»hetdra: moryvidt, moudwy nAmla, avantuélond o@ELY Tov Ty ViStoy, Toryvidt o
1Ot tepeg ouvbnueg, eldn Ty vLdLtoL

Abstract

Play completely encompasses children's life and should be an integral part of their routine
in childhood. Its beneficial contribution to a healthy developmental path until adulthood,
has been emphasized by Theorists such as L.S. Vygotsky and Jean Piaget and has been
approached by Psychoanalytic Theory, represented by Freud. Play and learning, on the
one hand, go hand in hand, on the other hand, play itself offers and teaches skills
necessary for life. The purpose of the research is to investigate and analyze, through a
literature review, the benefits of play in the all-round health of children who belong to
preschool and school age. The research tools were databases such as "Google Scholat",
"Pubmed", "Wiley online library", "ScienceDirect", "APA PsycNet" as well as websites
with pedagogical content (upbility.gr). The Greek bibliography was used for Theories
around play. The results were categorized with thematic criteria, in the contribution of
play to each area of psychosomatic health such as, the contribution to mental
development of children, to their social development, to cognitive section (including the
vocabulary itself) and to physical health. Also, studies dealing with special conditions such
as: play in children with serious illnesses, play in restrictive environments, children of low
economic stratification and the role of play, play in nature were included. The eligibility
criteria for the studies were the English or Greek language, without restrictions to the
type of research, with a population group of preschool and school-age children without
setting a restriction on their geographical location. According to the findings of the
literature review, play must be present in children's everyday lives because its benefits
cover all the aforementioned aspects of development, constituting a strong positive factor
in the excellent development of children.

Keywords: play, childhood, developmental benefits of play, play in special conditions,

types of play
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Megidngn
Ov Enayyehpatnéee Kowomreg Mabnong s Toartnng (EKMIT) anotehodv mAaioto cvAAoyiung

pdbnong mov evioyvet T cuvepyaoia, TOV AVAOTOXXORO xat T1 PeATinoy) )¢ exmoudevTnng mEdENg
vrootpilovtag Tapadinia Swdwmacieg evdooyolung empodppworc. H Epesuva Agacng (EA) xou 7
Oewpla tov oroyalopevou enayyehpatio (Schon) npooeyyilovy v emayyedpatiny waldnon wg Suvopny
Sradtnacia oYeSToD, EPUOIOYTG, AVAOTOXAOUOD 1ot (ETavVe)oYESIAOUOL, avaSetuvloVTag T O1ooio
g Stxpnovg vrnooteéng e H epyaoio Stegevva 17 Aettovpyior now v e€EMén piog Swdiraotog
ouloymng emayyehpotinng walnong peow towv EKMIL, o omoieg avantdyOnrav pe oxond v
ev800yYOMKT] EMLUOQPYWOY] GE BInTLA VHTaYwYElwY TG Btag yewypapmyg neproyne. Ewdwmotepa, e€etale
nwg e€ellyOnrne ot HETAOYNUATIOTME HATE TNV EQROUOYN TVG OE TOELS OYOAMES YOOVIES, xabwg %ot Tov
poho ¢ ZvpPoviov Exmaidevone (XE). H epevvnund] Swdiaoia viobémoe ovppetoxmn EA not
opyovwinre oe Toelg Stadoynodg xinhoug, ot omoiot TePAduBavay oyedtaoO, LAOTOINGY], AVACTOYXGUO
not avooyedtaopd twv BEKMIT. Ta Sedopéva ovidnOnuav and madaywytud nUeporoya, avaoTo o oTing
NELPEVA ML ETVOLY EQWTYUATOAOYLX VLY VELOY|G EMLUOQPWTIXMY XVAYUMY KA ATOTILYONG TwY SQXCEWY, T
omola aélomotobviay otov oyedlaopd ndbe emopevov xdnhov. H avadvon natedele tpetg Sranprteg
QAOELS AVATTUENG T7G XOWOTNTAG: CLYXEOTNOY (EUTIOTOOLYY] 1ol GLVEQYGLX), e5PUiwaY] (CLAAOYINOG
AVUGTOYAUOPKOG) %ot wELLoVEY (CLAAOYINOG TYESIXOUOG), E YXQANTNOLOTINO TUEASELYpa TNV 0OLLOVTIX
Apaor Evepyob IToiity «H IToAn tov Auatwpdteoww. TTagddinie, avadelyOnre o petaoynpottopog tou
polov ¢ ZE amd cuvtovioTpla eMUOQYOTINGY SQAOEWY OE EMGTNIOVIXT], TULSAYWYINY] LTOCTNEINTOL
not «Stevoidvtpto (facilitator) xdbe xowdmtag. H epyaoia mpoteivet éva e€ehintind mhaioto GuAOyIHNg
emoyYEAUoTINNG uabnong mov UmopEel Vo omOTEAECEL GMUEIO AVXPOQEARS Yot TOV OYESLUORO ML TV
vrootp€n EKMII oto mlaicto g evdooyohwng empoppwone. Ilpooeyyilet 1™ ovAioymn
emoryyelotiny pabnon we Stadwmasioc apotaiog cLVSLXPOPPWONG TNG ETAYYEAUATINYG UOVOTYTUG UL
T0L pokov ¢ ZE.

AgEeig-uhetdra:  Emoyyelpotinés Kowotreg MdOnone now Tlpaxtinng, ovAhoymy] emayyeApotium
udOnon, Epevvo Apdorg, evdooyohnn empoppwor, XouBovioc Exnaidevong

Abstract

Professional Learning Communities (PLCs) provide a framework for collective learning that fosters
collaboration, reflective practice, and the continuous improvement of teaching while supporting
meaningful school-based professional development. Action Research (AR) and Schén’s theory of the
reflective practitioner conceptualise professional learning as a dynamic process of planning,
implementation, reflection, and redesign, highlighting the importance of continuous professional
support. This study explores the development and evolution of a process of collective professional
learning implemented through three Professional Learning Communities established to support
school-based professional development across networks of pre-primary schools within the same
geographical area. More specifically, it examines how this process evolved and was progressively
transformed over three consecutive school years, as well as the evolving role of the Education
Consultant (EC). The study adopted a participatory Action Research approach organised into three
successive cycles of planning, implementation, reflection, and redesign of the PLCs. Data were
collected from pedagogical journals, teachers’ reflective accounts, and annual questionnaires exploring
professional development needs and evaluating professional learning activities. Findings from each
cycle informed the design of the subsequent one. The analysis identified three successive phases in
the community’s development: formation (trust and collaboration), consolidation (collective
reflection), and maturation (collective planning), illustrated through the cross-school Active
Citizenship initiative “The City of Children's Rights”. At the same time, the role of the Education
Consultant evolved from coordinator of professional development activities to scientific and
pedagogical supporter and facilitator of each professional learning community. The study proposes an
evolutionary framework for collective professional learning that may serve as a reference for
designing and supporting Professional Learning Communities within school-based professional
development. It conceptualises collective professional learning as a process of mutual co-construction
of both the professional community and the role of the Education Consultant.

Keywords: Professional Learning Communities (PLCs); Collective Professional Learning; Action
Research; School-Based Professional Development; Education Consultant.
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IMeityn

H enayysipotnn eéovbévwon (burnout) ovviotd éva mOALSLAGTATO PUYOROWWIIRO  QUUVOLEVO.
Avadbetar wg ouvénela ¢ TouEaTeTapévys exlleong oe YEOVIO epyaoland GTEES, TO OTOLO Bev EyEL
AVTLUETWTIOTEL XTOTENEGPUATING. 2TOV EXTIUSEVTING Y WO, TO YAVOPEVO aLTO THEOVGIALEL tdtaiTePO
evdtapepov, nalwg ot exnondevtinol xahodvtor va avtanoxptdoby oe 18titepa aLENIEVES ARALTHOELG
(emaryyehhaTingg, nowwvines, ouvoucinuatnés), ot omoleg enneealovy TG0 TNV TEOCWTINY| TOLG
euNeQLot OGO HAL TNV TOLOTYTA TOL TAPEYOUEVOL EXTIALSELTIHOL EQYOU.

H nopovoo epyaocio emyetpel o Oswpnunn mpocéyyion g emayyeipoatinng e€ovbévworng,
SLanEivovtag Ty amd TIG EVWOLEG TOL GTEEG Mat TOL dyyous. ITapddinia napovotalovtat Ta ®xVELOTEQX
Oewonund poviéha epunvelag tov Yatvopévov, omwg tov Freudenberger, tov Cherniss, twv
Edelwich & Brodsky, xa0og nar 10 -svpéwg Stadedopévo- toiodidotato povieho twv Maslach &
Jackson.

I8waitepn épypaon Sivetawr o©TOLE TAEGYOVTES, OL oupfBdAlovy oty eppdvion TG
enaryyelpotung  e€ovbevwornc otoug exmaudevtitove. Meta€d avtov  Teplapfovoviar  aTopHG

ornolot

YOUQAATNOLOTIUR, OTIWG Ol Y] QEXMOTIHEG TIEOGOOKIES nat 1] YopnAY Yoy avOextinodTn T, ahAa o
neELBUANOVTINOL THEAYOVTES, OTIWS Ol BLGKOALES Staryelplong TG TaéNg, 0 aLENEVOS POETOG EQYACLUG
7oL Ol YOUYelonQuTinég amottnoels. Emiong, mapovodloviow o ovpmtopate  (cuvowcOnpating,
OLUTIEQUPORIUA, CWUATING) NG eTayyeApaTyg e€ovbevmworg, ta omola enrEealovy aEVNTHE TOCO
TNV ATOTEAECUATIMOTYTA TWY EXTUUDEVTIUMY OCO %L TV)Y TOOCWTIAY] EVNUEQLX TOVG.

Tehog, avadewmvdetanr 1 onpacia g TEOAMPNG 1ot TG SLYEIQLENS TOL PAVOUEVOL, HECK ATTO TNV
evioyvor g Puyeng avlexTdTNTAG TV exToUdELTHKY, T O7JLOLEYIE LTOOTNELTILOL GYOAXOL
AMpatog xat My LIODETNOY OEYUVWTIUMY TEAATIMGY, Ol ONOIEG TEOXYOLY TVV ETOLYYEMLOTIN
eunpepta. H éynonpn snon amoteheopoting avupetonton mg enayyehponnng s€ovbévwong amotelet
avayroia Teobndleor] Yo ) SloPaMG] TOGO TNG EMAYYEMLATINYS ELTLEQING TWV EXTULSELTIUWY OCO
N0 TG TUREYOUEVYC TTOLOTNTAG OTYV EXTIOLSEVTINY] Stadinaata.

AgEeig - whedrd: Emoryyehpotiny e€ovlevwon — Exnoudevtnol — [Tpodndrn — Evnpepia — Poyn
avBentinoTTa

Abstract
Professional burnout is a multidimensional psychosocial phenomenon that emerges as a consequence of
prolonged exposure to chronic occupational stress that has not been effectively managed. Within the
educational context, this phenomenon is of particular interest, as teachers are required to meet
increasingly demanding expectations (professional, social, and emotional), which affect both their
personal well-being and the quality of the educational services they provide.
This paper presents a theoretical approach to professional burnout by distinguishing it from the related
concepts of stress and anxiety. In addition, it reviews the main theoretical frameworks developed to
explain the phenomenon, including the models proposed by Freudenberger, Cherniss, Edelwich and
Brodsky, as well as the widely accepted three-dimensional model developed by Maslach and Jackson.
Particular emphasis is placed on the factors that contribute to the development of burnout among
teachers. These factors include individual characteristics, such as unrealistic expectations and limited
psychological resilience, as well as organizational and environmental factors, including classroom
management challenges, excessive workload, and bureaucratic demands. Furthermore, the emotional,
behavioral, and physical symptoms of burnout are discussed, highlighting their adverse effects on
teachers' professional effectiveness and their personal well-being.
Finally, the importance of preventing and managing burnout is highlighted through the enhancement of
teachers’ psychological resilience, the development of a supportive school climate, and the
implementation of organizational practices that promote professional well-being. The timely and
effective management of professional burnout is considered essential for safeguarding teachers’
professional well-being and ensuring the quality and effectiveness of the educational process.
Keywords: Professional Burnout — Teachers — Prevention — Well-being — Resilience
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ITepiAndn
H napoboa cpyacio anotehel pa mpoonabeta Ste@ebvnong Twy EUPLAWY
TALTOTTWY OTO TAxloo oG abAntung opddag. Xxomdg elvar  vo
avadetyfobv ot Sradimacieg cLYHEOTNONG TWY KEEEVOTOTNTWY XAl T
YAQOATNQLOTINA TOVG OE L0 GUYUENQLLEVY] AVOQLNY| ETALYYEAUATINY] ORaOX
yetpooypaiotong oty EAkada. [Tporettan yla pio mototny) epevva, apob
emhéyOnue N pebodog ™ mapATNENONG GTO TMESLO MAL GTY| GLVEYELX
epoppootnre Bepatiny) avavor. To Baowa evpnpata meptiapBavouy o)
TO POAO TWV TEOTOVNT®WY, B) TOV TEOTO cuvaLeHUXTINNG EnpEacTS Kot
amobniuromolnong, y) TNV QVIIXELUEVOTIOLYOY] TWV YUVXIXWY XL TOV
XTOXAELGUO U] MYEROVINWY XOQEEVWTOTNTWY ) TOV AVTIXYWVIORO Kol €) TO
YLOOUOQ, G PBACMODG UNYAVIGUOLS TOL UVATAEAYOLY Xal TEOWHOoLY
OLYXENQLUEVEG UOQYES NOEEVOTOTNTAG OTNV THEOLGX OOXOLVWOVIUY
opada. To ocvpmepdopata copfBariovy oty Bewpla ™G Nyepoviung no
OLUTIEQIMTITINNG  XQEEVWTOTNTAG MUl TWV

OULOXOLVWYIXWY  ORASWY,

npoteivovtag mogepBacelg  yla évav  abAntiopd Mo avextmod o
OLUTIEQIATTTIXO.
Aggeic- uhetdra:  EEEVOTOTNTEG, OpoxowwvKY opdda, obintopog,

YELQOTYALQLOY

Abstract

This study explores the formation of gender identities within the setting of
a male sports team. Specifically, it examines how masculinities are
constructed and the characteristics that take shape within a professional
men’s handball team in Greece. Adopting a qualitative research design, the
study draws on field observation as its main method of data collection and
applies thematic analysis to interpret the findings. The main findings
include: a) the coaches’ role, b) the emotional expression and de-
feminization techniques, c) the objectification of women and the exclusion
of non-hegemonic forms of masculinities, d) competition and last but not
least, ) humor, as the main ways in which masculinities were formed and
promoted in this men’s homosocial group. Conclusions contribute to the
theory of hegemonic and inclusive masculinities and homosocial groups,
suggesting interventions for a more inclusive and tolerant sports world.
Keywords: masculinities, homosociality, sports, handball
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ITegidndn

H rnopoboa exmoudevtiny] moantiny] OleQeuvd TG OLVXTOTNTEG TYNG  ULVIUATOYQUPILNG
dnpLovpyiag 610 N7maywyelo Heco Ao TNy ToHEAYWYY] TELQXUATINWY TOLVLOV XQOL UTXOLG
amo T (Bt Tor TSt XKOTOC TG SEAONC MTAY 7] EVIGYLGY] TNG SNULOLEYING EXPOACY|S, TNG
oLVEEYXOLAG, nplanod  YOAUATIOROD
nonronevtowmng uot Stopopomotpévng tadaywywng npoaéyyorc. H dpdon avamtoybnxe
ue apopun ™y enelepyaoio tov Bilov «H wxpr Zaghdt Zunvolérigy (sxd. Méhooa), 1o onoto
AELTODOYYOE WG EVOLOUO VLo T1] YVWELIA TV ToXLOLWY UEe TNV ULVIUATOYQUPLNY] TEYVY] KoL TNV
OTTIXOONOLGTINY] OTULOVEYL.

O oyeduopdc Basiotre otig apyés ¢ Atxgpopomotmuevng Ioudaywywrg, enttpénoviag ota
oS vor emAEEOLY  QOAOLG CURPWVX PE T EVOLUPEQOVTA AL TIG OLVATOTNTEG TOLG
(oevaployoagot, annvobéteg, nbomotol, pantytel, teyviol Mdne now povtep). Kevipwmo
epyoheto ¢ Stadinaotog anotélece To storyboard, péow tov 0nOlOL TA VAT OEYEVWOAY TIG

NG  OLUPETOYIMOTNTAG XAl TOL HEOL LG

XPNYNOELS TOLG, OTMTXOTOINCAV TG LOEEG TOLG AL CYESIHOUY TIC UIVIUATOYQAPIMEG TOLG
nopaywyes. L ™ dnulovpyie nor emefepyacio twv toviwy aflomombnuay Pnprand péoa
Mg, Aoyopnd povtal xot StadEaoTino monitor agyg, divoviag ata TotdLd T SLVATOTN T
VoL GLILETEYOLY EVEQYX GE OAX To GTASLAL TG TUQAYWYNS.

To anoteléopata avédelay vdnAd enineda eUTAOUNG, CLVEQYAGLNG, ONULOLEYIXOTNTAC 1o
avaotoyaopoL. To mondw eyvay ¢rglanol SMpLovEYol ATOTLTOVOVTAG TG OMEG TOUG
PAVTAOTIMEG  ONULOVEYIEC ol aPVovVTaG 10 TEOocwnxd tovg otiypa. H  Stadwmacta
aLTONELOAOYNONG Tt OO7YNOE OE OLOLXOTINEG TUEEUBHOELS XATA TO HOVTIAL TWY ToVLWY,
EVLoYLOVTAG TYV XOLTINTY] TOLG GXEYY] 1AL TY] GUVELDYTOTIOLYGY] TOL POAOL TOLG WG BYULLOLEYWY.
Tehog, 1 evolhayn) QOAWY %ol Ol TOAXTIAEG LOQYES EXPOXGYG GLVERXAXY GTY] GLUTEQIANYN
N OTNY LOOTLAY] GULETOYT] OAWY TV TSIV,

AgBeig-uhetbid:  storyboard, Swpopomompévy moudoywyiny], OTTHOMKOLOTIXT] Totdelw,
NV AATOYQXPIUT] EXTALOEVOY], TOADYQXUUATLOUOL.

Abstract
This educational practice explores the potential of filmmaking in Kindergarten through the
production of experimental short films created by children themselves. The aim of the
project was to foster creative expression, collaboration, participation, and digital literacy
through a student-centered and differentiated pedagogical approach. The project was inspired
by the children's book “Young Charlotte, Filmmaker” (Melissa Publishing House), which
served as a starting point for introducing children to cinematic art and audiovisual creation.
The design of the project was based on the principles of Differentiated Pedagogy, allowing
children to select roles according to their interests and abilities (screenwriters, directors,
actors, make-up artists, camera operators, and editors). Storyboarding constituted the central
tool of the process, enabling children to organize their narratives, visualize their ideas, and
plan their film productions. Digital recording devices, video-editing software, and an
interactive touch-screen monitor were utilized throughout the production and editing stages,
allowing children to actively participate in every phase of the filmmaking process.
The findings revealed high levels of engagement, collaboration, creativity, and reflection. The
children became digital creators, expressing their imagination through original audiovisual
productions and leaving their own personal imprint on the final outcomes. The self-
assessment process led them to make meaningful interventions during the editing phase,
enhancing their critical thinking and strengthening their awareness of their role as creators.
Furthermore, the rotation of roles and the use of multiple modes of expression contributed
to inclusion and ensured the equitable participation of all children.
Keywords: storyboard, differentiated pedagogy, audiovisual literacy, film education,
multiliteracies.
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Hegiigm
H mopodoa avarolvewor amotekel evay TEOCWTINO Kol EMGTNUOVIXO AVXGTOYACUO TAVEW OT1]
onpooior G ToUdAYWYHYG EXTAIOEVOYG WG oPeTNElag L{wNg oe &var TAXIGLO «TEQLTAONWY
nopww. Me apetnpior ™ S pov Swedpopr wg anodgortng tov T.E.ATLH. — g emhoyng
nov dev amotéheoe e€aEy e cuveldnTy embupioc — emyelpw vor avadetéw TS 1 YoiTN oY o Eva
TULSAYWYIHO TUNUA UE EVTOVO %OWWVIXO %ot avOpWTOUEVTOIMO TEOCAVXTOMGUO WTOQEEl VX
uetxoynuatiotel oe naboploTnd medio SUOEPWOoNG TAVTOTNTAG, TEOCAVXTOMOUOL 1Al
POV TAUOLOAAUWY ULEAAOVTWWN.
To Oewpnuud mAxicto aVTAel AMO TNV XOWWVIOAOYLX TYG EXTAIOEVONC %Al TEOGEYYIGELS TOL
oLYOEOLY TIC eXTIULSELTINEG OLUOQOMUES UE TNV UOLVWVIXTY XIVNTIHOTNTA XL T7] GLYXQEOTNOY
vroxetpevO™TaG. Ot exmodevTineg SladQOUES TEOCEYYILOVTOL WG U] YOUUUIUEG UAL CLYVE
ampoBienteg Sadinaoieg, Heow AMO TG OTMOLEG T HTOUX ETAVATEOGOLOEILOLY TOV EALTO TOLG
nat TLG SLVATOTNTEG TOLG o€ oLVBNUeg afeBatdTmTag.
Mebodokoyind, n avaxoivworn viobetel pio avtofloyoapiny 1ot avUoTOYXOTINY] TEOGEYYLOY),
aéronotwvtag otovyeio avtoebvoyoapiag. H mpoowmny epmelpior Aettovpyel g avahuTino
eoyAclo  yix TNV ELELTEQWY LYWV,
avadeVDOVTAC T1) OYECY HETRED exTaidevoTg, BLOYOaPlag UL XOVOVIN®Y SUVATOTHTWY.

nATAVOY|ON) NOWVWYIUOV  UXL  EXTOULOELTIUWY
O avaoToyaopog auTOg AVaSEVDEL TOV POAO TG AVOTXTNG EXTAIOELONG UaL ELSUOTEQN TNG
ToUSUYWYUNG EXTAIOEVONG O)L HOVO G UNYAVIOROD ETAYYEAUXTIMNG UATROTIONG, OXAAX G
YWEOL  HOWVWVIXNG %ol TEOCWTUNG Olapuoppwong. e eva meptBailov  afeBatdomtag, 7
noATovONon TV BLopévey eXTalSELTIHOY EUTEQLMY CLULBUAAEL OTNY ENMAVAVONUXTOBOTNGY NG
exnalSeuomNG KAl Twv SLVATOTNTWY oL oty avolyel. H emotpopn oe avty ™ Sdpopn Sev
ATOTEAEL LOVO aVUBEOWY), XAAE %ot EVaY TOOTO EMXVAXXTAVOYGYG TOL TL UTOEEL VX GTAIVEL 1)
exnaidevon o1 w7 pog.

AgEeic-nhe1bro SO OOUE,
AVAGTOYAOUOG, TULSAYWYINY| EXTALOELOY|

eXTaLSELTINEG OOV WYNTOTNTY,  owTofLoyoaypia,

Abstract
This paper offers a personal and scholarly reflection on the role of pedagogical education as a
starting point in life in “complex times.” Drawing on my own trajectory as a graduate of the
Department of Farly Childhood Education (TEAPI) — a path that was not initially a conscious
choice — I explore how studying in a pedagogical department with a strong social and human-
centred orientation can become a formative space for identity, direction and imagined futures.
The theoretical framework draws on the sociology of education and approaches linking
educational trajectories with social mobility and subject formation. Educational pathways are
understood as non-linear and often unpredictable processes through which individuals
reconfigure their sense of self and possibility under conditions of uncertainty.
Methodologically, the paper adopts an autoethnographic and reflexive approach. Personal
experience is used as an analytical lens to connect biography with broader social and educational
dynamics, highlighting the relationship between education, lived experience and social
possibilities.
The paper highlights the role of higher education and pedagogical education in particular not
only as a mechanism of professional training, but as a space of social and personal
transformation. In times of uncertainty, attending to lived educational experiences becomes
crucial for rethinking education and the possibilities it opens. Returning to this trajectory is not
only an act of looking back, but also a way of re-understanding what education can mean in our
lives.
Keywords: educational trajectories, social mobility, autoethnography, reflexivity, pedagogical
education
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